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CHAPTER I
INTRODUCTION
Statement of the Problem — Profile of Negro Junior High School
Principals of Texas, is a study of the status of Negro princi
pals of junior high schools in Texas.

The study points out the

personal role, professional role, and community status of these
principals in terms of:
Personal characteristics; sex, marital status, and
career implications,
Degree status attained; including extra courses taken
in preparation for the position.
Professional grovrth; to include organizations of
these principals, in-service groirth, and central
office-staff relations,
Membership in civic organizations,
Participation in community affairs,
A description of the school of which he is principal.
The difference between a good school and one that is
not, is fairly sure to be the difference between a good
principal, and one that is not.

This statement is recognized

as fact by many authors, and authorities in administration.
Leon R. Graham, Assistant Commissioner of Education, the Texas
Education Agency said:

"No school is going to be any better

1

2

or any worse than its principal". * Regarding the same
subject, E. George Payne, editor of Duties of School Princi
pals, says in the introduction:
THE SUCCESS OF A SCHOOL PROGRAM depends more upon
the principal than any other person in the whole
school organization. His is the responsibility
for the in-service training and development of
teachers, for the induction of new teachers into
service, and their adequate adjustment to the whole
school life; and he is wholly responsible for the
spirit and character of the school itself.
The school, in fact, epitomizes the principal with
enthusiasm, his vision, and his equipment for the
job. It is therefore, essential to guarantee that
his educational background, specific knowledge and
his skill be adequate for conduct of his office.2
What specific attributes should one aspiring to the
junior high school principalship possess?

Often this question

is answered in terms of the elementary principalship and the
secondary school principalship, with the junior high school
principalship considered in light of three sources of infor
mation about principals: (1) elementary, (2) secondary, or (3)
a suitable combination of the two.

*Leon R. Graham, Personal Interviexv, Prairie View A. & M.
College, June, 1926.
^Paul B. Jacobson and William C. Reavis, Duties of School
Principals (Englewood Cliffs, N. J.: Prentice Hall, Inc., 1941),
v.
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There is often a movement from one principalship to
another, which if from an elementary to a secondary principalship is considered a promotion.

The elementary and junior

high school principalships are considered stepping stones to
the high school principalship, as the high school principals
position is considered the stepping stone to the superintendency.

Does this mobility occur in junior high schools of

which Negroes are principals too?

If this does occur, should

it, or should the Negro principal of a junior high school
look forward to specific preparation for a career worthy of
his best efforts and with rex^ards sufficient to satisfy the
ambitious?

Significance of the Problem — This study is one of many in
the area of education at about this time because interest is
high among some Americans who insist upon a citizenry capable
of confronting the challenges of the times and solving problems
carried over from the past.

The schools are responsible for

helping individuals with a foundation of learning on which they
may build for the future.

This recognition causes research

into school practices, of which many of the findings are put
into writing.

Much has been written about the program in the
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junior high school in the form of reports, articles, and
teaching guides, but too little has been written in book form,
reports, or articles, about the junior high school principal,
xfho is responsible for the direction of the one phase of
American education that originated in this country.

While one

study of this nature is not conclusive for any number of years
due to the growth being experienced in the area, it may serve
to stimulate further study.
Very often preparation for a career in our changing
society is not keeping pace with requirements for the career.
The awareness of needs in preparation is a responsibility of
the person serving in the position as well as institutions
which offer the preparation.

Once the needs are discovered,

changes to supply these needs ought to be planned and insti
tuted.

Purpose of the Study — The purpose of the study was to por
tray Negroes, who were principals of junior high schools, in
their personal roles, professional roles, and community roles
by ansx^ering the following questions.
1.

What sex are they?

What is their marital status?

How were they selected for the position?
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2.

What degrees do these principals hold?

3.

How do these principals grow professionally?

4.

In what civic organizations do these principals
hold membership?

5. To what extent do these principals participate
in community affairs; and xvhat, if any, are the
restrictions on their personal lives?
6.

What is a description of the schools in which
these principals exert leadership?

Assumptions and Limitations — While structuring the study
these basic assumptions were made.
1.

Leadership of a junior high school in a community
requires a wholesome outlook on life, evidenced by
a compatible marriage relation, and healthy regard
of personal achievement.

2. The position of junior high school principal
requires an individual to understand the psycho
logical implications of child growth, as xvell as
technical subject matter related to the particular
age group's training.
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3. The position of educational leader, which the
principal of the junior high school is expected to
fulfill for the community, requires the individual
to understand group dynamics and be able to inter
pret the school to the community.
4.

The principal, who is professional, is obliged
to keep abreast of knowledge affecting the principalship locally and nationally.

5.

It is assumed that the principal can teach responsi
bility in a democratic atmosphere by example.

The

principal of the school should take an active part
in the life of the community.
6.

The quality of training that principals have in
administration and organization will reflect in
the schools which they lead.

It is further assumed that information from national
surveys represents schools attended by Negroes to the extent
that they are a part of the national system.
The study was limited to persons listed in the Texas
Education Agency Bulletin 608, 1960-61, as principals of Negro
junior high schools.

Schools in the Houston Independent School
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District were listed in only t\«/o ways, (E) for elementary, and
(S) for junior high schools, senior high schools, and combi
nation junior-senior high schools.

A Houston telephone

directory was used to determine which schools were junior high
schools only, and the list compared later with an official
listing from the office of Secondary Education, of the Houston
Independent School District.
included in the study.

The principals on the list were

One person listed in the Public School

Directory as a Negro junior high school principal, was not
included in the study to prevent the introduction of bias.

Definition of Terms — For the sake of clarity, these terms
are defined as a base of reference.

The definitions may not

agree with definitions from all textbooks, but are selected
from Carter ¥. Good's Dictionary of Education.
Area -- a group of activities, a section of a curriculum,
or a part of a program, for example, applied electricity
or radio theory and practice.
Course — organized subjectmatter in which instruction
is offered with in a given period of time, and for which
credit toitfard graduation or certification is usually
given.
Course of Study -- strictly, an official guide prepared
for use by administrators, supervisors, and teachers of
a particular school or school system as an aid to teach
ing in a given subject area or study for a given grade,
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combination of grades or other designation of class or
instructional group; may include the aims of the course,
the expected outcomes, and the scope and nature of the
materials to be presented with suggestions as to suit
able instruction aids, textbooks, supplementary read
ing, activities, teaching methods, and measurement of
achievement.
Curriculum — a body of prescribed educative experiences
under school supervision, designed to provide an indi
vidual with the best possible training and experience to
fit him for the society of which he is part or to qual
ify for a trade or profession.
Field of Study, Major — a single broad field of thought
in which the senior college or graduate school student
specializes, with emphasis on depth of penetration.
Field of Study, Minor — a subject of study in one de
partment or field of learning, in which a student is
required or elects to take a specified number of
courses or hours, fewer than required for a major field.
Junior High School, segregated -- a unit of school
organization comprising one or more but not all of the
grades beyond 6 (or 7 in 11 year systems), usually
grades 7 to 9, and housed apart from other units of the
system in a separate building or wing of a building
with its own principal and staff.
Morale — courage, faith, and personal integration main
tained in the face of adversity.
Morals — actual customs evaluated according to standards
of right and wrong; the virtues and other elements that
make up morality.
Need, pupil -- everything necessary to insure the
optimum development of the potential abilities of a
pupil- intellectual, physical, moral, emotional, and
social - both in relation to his present interests aid
abilities and level of achievement and relation to the
probable future demands of the individual and of
society.
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Principal — the administrative head and professional
leader of a school division or unit, such as a high
school, junior high school, or elementary school; a
highly specialized, full-time administrative officer
in large public school systems, but usually carrying
a teaching load in small ones; in public education
usually subordinate to a superintendent of schools.
Public school relations -- an activity concerned with
giving information to the public about the school or
creating good will for the school; interpretation.

CHAPTER II
REVIEW OF THE LITERATURE
Personal Characteristics — To determine what characteristics
a person aspiring to the junior high school principalship
should possess, one could well refer to the traits of the
"good man".

Among the characteristics of a good man, and a

principal are; honesty, integrity, courtesy, physical stammina,
courage, a basic interest in people, zeal for work, wisdom, and
kindness.

There are others which can surely be added to the

list without repetition.

Included in a compilation of papers

prepared by the Prairie View Faculty, and presented to the
Institute for School Administrators, June 26, 1961, at Prairie
View A. & M. College, J. M. Drew, had this to say about what
kind of person makes a good school administrator.
Teachers, as indicated by reported studies, have very
definite ideas concerning desirable and undesirable
personal characteristics of school administrators.
There is general agreement among teachers that the
good administrator:
(1) possesses a good knowledge of current trends in
educational philosophy and practice;
(2) actively supports teachers and staff members in
dealing with the public;
(3) clearly defines policies and procedures;
(4) is friendly and interested in the individual with
out being nosy;
(5) gives praise and credit where it is due;
(6) provides constructive and tactful assistance;
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(7)
(8)
(9)
(10)
(11)
(12)

shows initiative and assumes responsibility;
equitably distributes work load among teachers;
displays good manners;
is careful about his personal appearance;
welcomes suggestions and acts upon them;
is tactful.

On the negative side according to teachers, the good
school administrator:
(1) does not criticize his subordinates in the presence
of others;
(2) is not alxvays snooping around;
(3) is not a hypocrite;
(4) does not spend all of his time belaboring unimpor
tant trivia;
(5) does not play favorites among the staff;
(6) does not jump to conclusions hastily;
(7) does not yield readily under pressure group threats;
(8) does not easily lose his temper;
(9) does not consider himself a "superior being";
(10) does not make sarcastic remarks.1
During a survey of practices in the selection of princi
pals in six hundred eighty nine localities, superintendents
mentioned more than twenty times the following as personal
qualities needed by principals.
TABLE 1
PERSONAL QUALITIES SUPERINTENDENTS SAY PRINCIPALS NEED
Quality
Ability to get along with people

Frequency of Mention
150

J. M. Dre\v (ed.), A Compilation of Papers Prepared By
Members of the Prairie View A. & M. College Faculty (Prairie
View,Texas: Fifth Annual Conference For School Administrators.
June, 1961), 17.
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TABLE 1—Continued1

Quality

Frequency of Mention

Personality
Leadership
Organizing and executive ability
Tact and diplomacy
Good judgement and common sense
Professional attitude
Interest in, liking for, and understanding
of children
Ability to teach
Character
Appearance
Poise and emotional stability
Social adjustment
Health, energy, and vigor
Ability to supervise and help teachers
grow
Interest in community affairs

135
112
51
37
35
34
33
33
32
28
27
27
27
21
21

Women are not excluded from the principalship, but the
number holding such positions beyond that of elementary
principal in Texas is very small.

H.G. Hendricks in a study

of,"The Full-Time Negro Principalship in Texas", observed:
"The typical principal in this study is a married male.

There

are no women principals among the high school principals,
junior high school principals, and combination school

^William H. Burton and Leo J. Brueckner, Supervision A
Social Process (New York: Appleton, Century, Croft, 1955),

680.
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principals. . . . All principals, regardless of sex have been
married at one time or another.Whereas no reference is
specifically made to marriage in the literature, it is apparent
that it is not a prerequisite, but the fact that principals
are, seems to promote a more wholesome outlook on the
individual's

qualifications.

Since most principals are selected from the classroom,
for high school and elementary principalships after some
years of teaching experience, it is well to see what emphasis
is placed on classroom teaching and why!

Jacobs and Reavis

say:
The principal should have demonstrated his own
competence to teach if he is to recognize good
teaching when he sees it in the classroom. Of
course he should be so well versed in theory
and practice of education that he recognizes
acceptable forms of good teaching other than
the particular ones of which he is master.2
Roger Samuel Austin said in his study of Ndgro Principals of
East Texas, (with reference to junior high school principals):
Four, one-third, of the junior high school principals
have been engaged in school work for less than four
years. None have taught more than twenty one years;
seven have taught less than ten years; and four have

^H. G. Hendricks, "The Full-Time Negro Principalship in
Texas", (unpublished Ph. D. dissertation, School of Education,
University of Colorado, 1960), 53.
^Paul B. Jacobson and William C. Reavis, Duties of School
Principals (New York: Prentice-Hall, Inc., 194l), 766-7.
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taught from thirteen to twenty one years.
Principals are usually recruited chiefly from the
ranks of the teaching staff after long years of
experience. The usual line of promotion has been
from teaching to building principalship, and then
to the supervising principalship. In large cities
men who have demonstrated their competence as
superintendents of small cities, are sometimes
brought in as supervising elementary principals.
The elementary school principalship has been
the stepping stone to the junior high school
principalship, since approximately forty percent
of the junior high school principals have held
elementary principalships immediately preceding
their appointment.
Other educational positions which junior high school
principals have held preceding appointments; senior
high school teacher, twenty percent, senior high
school principal, ten percent, superintendent, eight
percent. The vice principalship has been held by
a relatively insignificant percentage preceding
appointment to the principalship.1
Samuel Popper sees the picture of junior high school
principals in a different setting:
In all too many school districts the junior high school
principalship is still a way station in the frenetic
climb from the classroom to high school administration.
It is rare to find in such districts talented aspirants
for administrative posts who are willing to accept the
junior high school principalship as a lifetime career
position. What accounts for the force of this upward
mobility? More often than not, it is money! As long

Roger S. Austin, "A Comparative Study of The Training,
Experience, Duties, and Responsibilities of East Texas Negro
School Principals", unpublished Master's thesis, Department of
Education, Prairie View A. & M. College, 1944, 46-7.
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as districts persist in favoring the high school
principalship in the salary schedule, efforts to
raise the professional status of the junior high
school principalship will go unrewarded. The
lure of the differential is too much to resist.1
The teacher citizen, in past years was not active in
political spheres, but recently a former teacher of government
was elected to the United States Senate from Texas.

A college

teacher of good report in a state supported institution of
Texas was not rehired because of reported political activities
more recently.

So it would seem that restrictions exist on

some teachers' professional lives.
The Prairie View A. & M. College Research Committee
reported that an association between feeling that restrictions
are imposed and age exists.

The committee concluded:

"The

younger the individual teacher, the more likely he is to feel
serious restrictions on his personal life."2

The junior high

school principal should practice his beliefs of individual
freedom, and worthy citizenship.
barriers to activity.

In some instances there exist

H. Harry Giles, on the subject says in

1Samuel

H. Popper, "The Junior High School Principalship"
The NASSP Bulletin. XLIV (November, I960), 125,7.
2Prairie

View A. & M. College Research Committee, The
Negro Teacher In Public Schools of Texas. Bulletin of Prairie
View Agricultural and Mechanical College (Prairie View, Texas:
March, 1959), 17.
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an article:

"Too many teachers have been threatened, demoted,

or dismissed because they held unpopular opinions."!

In

giving an illustration, he continues:
At midnight of a fall day some years ago, a rural
school teacher of my acquaintance was taken from
her home to ans\?er to state education officials
for alledged heretical teaching. . . . The objection
to the teacher came because many felt that the
subject she had discussed was dangerous and should
be forbidden. . .
But jobs have been lost by teachers and administrators
because their vie\vs were not popular in their
community. The American Civil Liberties Union and
The American Association of University Professors have
too many files of cases in which teachers have been
threatened, demoted, or dismissed because they held
unpopular opinions. It would indeed be an irony of
the age if our nation, known as one which denounces
and expresses horror at the thought of Russian
domination, should ape Russian controls. . .
The question, then, is hoxtf well educated are we in
doing the things essential for our survival as truly
free men?2
It is necessary for public officials, teachers, and
other school personnel to be loyal to the policies in operation
when hired or elected, and during their tenure in office, but
this should not rob them of their identification as citizens.

%. Harry Giles, "Intellectual Freedom", NEA Journal,
L (March, 1961), 10, 11.
2Ibid.
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Degree Status -- In America the degree one holds is usually
an index of his professional preparation, since it is the
reward for attainment at various levels.

The degree does not

tell at what level of competence an individual operates, and
this realization helps us to understand why certification is
necessary:
Although certification requirements for secondary
school principals are generally lower than the
qualifications of the average principal, the growing
importance and responsibility of the principalship
have led to the belief that the office requires
special preparation. This has resulted in an in
creased number of states which have adopted special
requirements for certification of the principal.
In 1924, only seven states required preparation
in excess of that required for teaching. By 1947,
this number had increased to 34, and in 1957, it
had increased to 46. Certificates are specified
'secondary principal certificate' in thirty five
states, and eleven states have developed a general
certificate for all administrative positions. Twenty
four states require a Master's degree or the equiva
lent, eleven states require more than a Bachelor's
degree for initial certification, and six states
require work beyond the Master's degree. . . . Only
two states specify the subjects and credits in each
course.1
The qualification of a secondary school principal for
certification seems to follow the plan of qualification for a
secondary school teacher, according to the American Educational
Research Association:
The educational requirements for the high school

The American Educational Research Association, The
Encyclopedia of Educational Research (New York: The MacmlTlan
Company, 1960), 3rd., 1243,5, 6, 7.'
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principal are largely determined by standards set by
state certification and accrediting agencies. Higher
standards have been associated with steady advancement
of the principal's status. The required undergraduate
preparation is typically that of the academic high
school teacher. Graduate study has generally
accompanied experience in schools of increasing size.-*The American Educational Research Association in a study
of the principalship, said about the principal:
In 1947, he had twenty three undergraduate hours of
education to his credit and twenty eight graduate
hours, compared to thirteen and four, in a previous
study. The typical high school principal in 1947 held
a Master's degree, but in 1925, the Bachelor's degree
was required.2
The Texas state law for school certification of teachers
requires that all administrators employed by the school hold a
valid Texas certificate.

The certification laws were revised

and made effective in September of 1955.

The nexv laws were

based upon college approved programs for the preparation of
school administrators.

Under the law the college is responsi

ble for outlining the program requirements for the certificate
desired and making recommendations that the individual be
granted the certificate he is entitled to receive.

The new

certification law authorizes the following type certificates:
1.

Provisional Certificate
a.

1Ibid.
2Ibid.

Hold a Bachelor's degree from and be recommended
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by an institution of higher learning approved for
teacher education by the State Board of Education.
b. Complete an approved program in an area of
specialization for the grade level or subject to
be taught.
2.

Professional Certificate

a. Complete an approved graduate program of at least
30 semester hours beyond the Bachelor's degree
and be recommended by an institution of higher
learning approved for graduate teacher education
by the State Board of Education.
b. Have at least three years of teaching experience.
c. Complete an approved graduate program in an area
of specialisation for the grade level, special
subject or assignment to be served.1
The requirements specified by the Texas Education Agency
for a secondary school principal are:
1.

Hold a valid certificate.

2.

Complete three years of teaching experience.

3.

Complete thirty semester hours of graduate work in
a college approved for the preparation of school
administrators and be recommended by the college
for a professional certificate as a principal.2

A list of approved colleges for preparation of administrators
which admit Negroes follows.
1.

North Texas State Teachers College

Denton

^"Texas Education Agency, "Handbook for Secondary School
Principals", (Texas Education Agency, Austin: February, 1959),
2Ibid,

71.
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2. Our Lady of The Lake College
3. Prairie View A. & M. College
4. Texas Southern University
5. The University of Texas

San Antonio
Prairie View
Houston
Austin ^

Certification of principals in a sense represents ful
fillment by potential administrators of the purposes of edu
cation for the position, and nearly all principals are
certified.

The hope in certification lies in abandonment of

ideas of minimum preparation, and the working out by profes
sional associations, preparing institutions, and certification
authorities programs that enable a richer promise from those
who are certified of giving a fuller measure of professional
service.

In a trial draft of proposals for improved

preparation of school administrators, written by the Texas
Education Agency, one finds:
The basic assumption of these standards is that all
programs of preparation for school administrators
shall be planned graduate programs of at least two
years (60 semester hours) leading to an administrator1s
certificate.
Recommendations for certification shall be made only
by approved institutions with an adequate staff and
facilities supported by an administrative organization
which has sufficient authority and support to fulfill
this responsibility.2

ilbid, 72.
2Texas

Education Agency, "Proposals For Improved Prepara
tion of School Administrators", (Texas Education Agency, Austin:
August, 1960), 2.
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Professional Growth — The principal has numerous opportunities
for growth, but the amount experienced will depend upon hour
receptive he is to situations.

On the local level, "teachers,

and members of the professional staff can help educate
principals in most wholesome ways. ... A continuous source of
inspiration for doing a better job is the superintendent and
staff."!

Each new situation encountered should be a means

for growth, whether development programs, workshop experiences,
action research, or curriculum revisions.

Sometimes, in-

service programs as graduate courses provided by colleges,
conventions, conferences, and clinics can provide valuable
experiences in both contributions and learnings.
Travel has been recognized by several states as desirable
for in-service growth.

Some colleges use planned tours as

portions of curriculum offerings with semester credits awaxded
for participation.

The use of travel to broaden interests, and

the piesant aspects of it have been appealing to many
principals and they have used it often for personal development.
When making plans for travel, it should be done in terms of
activities, places, and area offering the greatest possibility
of in-service growth.

1L.

A. Berry and Henry J. Otto, "The Vocational Careers
of Elementary School Principals", The Elementary School Tournal.
LIV (January, 1954), 278,34.
*
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A study of the growth of professional organizations is
a study of the increased participation of individuals, and
principals are no exception:
Forty years ago, the National Education Association
had a total membership of 87,000. Today the
Association is approaching the 800,000 mark-almost ten
times larger than in 1921. Similar membership growth
has characterized local and state education associations.
Also, in the past four decades, NEA departments have
expanded greatly in membership activities and influence.
The representative assembly has been one of the most
important single factors in membership growth of the
association. ... In actual fact, the growth has taken
place in the individual members themselves. Only as
increasing members of the professions catch visions,
make the sacrifices of time, energy, and money, and
keep striving despite difficulties are group goals
ever achieved. The growth of this spirit has been
the greatest growth of all--for it explains the others.1
Hubbard places an understandable emphasis on the value of re
search in schools now, and of the future.

He states:

Another area to which tomorrows principals will need to
turn their attention is research. In the past too many
have avoided the rigorous task of becoming familar with
and competent in research. The principal of tomorrow
must feel at home in research, reading and interpreting
the research of others, and conducting research in his
own school. Grandmother's wise sayings, and hunches
based on ignorance or a majority vote will not suffice
in the future. Many a recent mistake in changing read
ing programs, grouping plans, methods of reporting to
parents, and initiating crash programs for the talented

Frank W. Hubbard,"Professional Associations Changes
and Growth", The National Elementary School Principal, XL
(February, 1961), 15-16.
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could have been avoided if those in leadership
positions had known better. At present principals
are even negligent about research pertaining to their
own professional status.1
The professional growth of the principal can be further
ed by reading good professional books, and periodicals to keep
abreast of the trends in administration specifically and
education in general:
Principals in need of clarifying their perspective with
regards to the demands of the principalship will dis
cover new outlooks from which they may view their
practices in the accumulated literature on the work of
the school principal. ... Persons seeking training
for the principalship and principals with limited
experience will find in the literature, both past and
present, a wealth of vicarious experiences for analy
sis and comparative study. Principals with extensive
experience in a single school or a single school system
xvill find in the contemporary literature new views on
administration, which should stimulate self appraisal
and result in new perspective.2
On various occassions, principals are asked to make
speeches.

It is necessary that principals be well versed in

their profession at least, in order to represent it fairly to
others.

The principal should be in a position to discuss

financing of the enterprise, how it is controlled by law and
by the people, of home rule, of vocational opportunities, and
how it has helped to keep the people progressing toward a
democratic state.

3-Ibid, 20.
O

^Jacobson and Reavis, Op. cit., 8.
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Jacobson and Reavis point vividly to the ability of the
principal to express himself verbally:
If a principal has anything to say-~and if he does not
he is a misfit in the principalship--he should present
it clearly with out trying to be a wit or an orator.
A clear cut statement delivered in a conversational
tone will serve admirably. To refuse invitations be
cause of modesty is to miss one of the golden
opportunities not only to present the school but to
develop public relations with a group in the community.
The opportunities are so great that the principal who
simply cannot speak in public should take immediate
steps to develop the ability.1

Participation in Community Affairs — The realization that the
principal is responsible to the community for interpreting
school policies as well as relating the community's attitude
and soliciting its support of the policies is evidenced in the
fact that conferences are held, where policy is considered, and
in such detail that the principal may properly interpret it to
the immediate staff and the community.
To be a member of the lodge, health or welfare, politi
cal, or youth building organizations in a community gives one
channels through which a flow of information concerning the
school and community may pass.

1Ibid,

750.

Morris, with reference to
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participation in community affairs says:
Never before in the history of American Education has
the need for sound public relations in our schools
been more pressing than it is today. The public has
great faith in our schools which it owns, yet has a
tendency to accept changes in our schools very slowly.
Our schools can only be improved in direct proportion
to the support it has from the general public.*
The interpretation of the schools to the community should be
a continuous effort, through the news media available in the
community, through special programs, and by observance of
Education Week where the work of students can be displayed.
It should not be put off until a crisis occurs and support is
needed.

The Junior High School — The junior high school was begun in
1900 through a reorganization movement, called intermediate
schools in New York and later organized on the 6-3-3 plan.
The school experienced its begining in Berkeley, California in
1909, and in Los Angeles in 1910.
and spread across the nation.

The movement gained momentum

The junior high school was an

effort to do something about youth who were leaving school at
the ages of thirteen and fourteen, without having had an
opportunity to experience vocational training which was a part
of the high school curriculum.

To place the particxilar age

lj. Russell Morris, "The Administrator and Public
Relations", The NASSP Bulletin, XLIV (March, 1960), 25, 7
The W. R. Ranks Library
View A. & M. CoLre
Pra3ne View. Texa.<*
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group together and institute at least the beginnings of a high
school curriculum seemed to be the answer to the problem.
With reference to the physical plant, Davis said as
early as 1926:
The size of the junior high school will obviously be
determined by the program of studies, the size of the
town, the school population, the resources at the
command of the builders, and the desire on the part of
the authorities to make provision for future needs.
Seemingly, it is a mistake to erect any junior high
school building whatever its size, without making
adequate provision for academic work, auditorium
meetings, athletics and physical training, manual and
practical arts, fine arts and music, and various
collateral activities.1
Concerning a standard plan for a junior high school,
Davis recommended adequate space for the activities and class
es.

Standards were proposed for length of class periods of

vrork, the school year, teacher preparation, class load, and
pay scale.

Yet the author took this view of the building:

No particular standard plan for the junior high school
building has as yet been adopted. In making arrange
ments for junior high school pupils, however, it is
well to remember that the best is none too good. To
dedicate to their use a structure that has been abandoned for senior high school purposes because of its
inconveniences, lack of sanitary arrangements, and
general delapidation is to defeat the very ends a
junior high school seeks to attain. Never the less,
many a so called junior high school has been formed
during the last ten years largely, or solely because
the local building issue forced the situation.

•'•Calvin 0. Davis, Junior High School Education, (New York:
World Book Company, 1926), 374.
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The truly defensible procedure is quite the reverse.
. . . There should be ample provision for shops,
laboratories, and work rooms designed, arranged and
equipped with reference to the activities to be
carried on within them and with regard to the stage
of development of the pupils who use them.l
Since the available funds will determine to a great extent
what kind of building the junior high school will occupy,
careful planning should precede the actual building to deter
mine if the objectives of the junior high school can be met
in the community about to embark on the 6-3-3 plan of opera
tion.
The junior high school movement began in Texas on an
experimental basis in Houston, which is mentioned in a con
tribution to Calvin O. Davis' book.

The actual acceptance of

the junior high school on a wide scale was in San Antonio.
Between 1917, when the school charter was granted, and
the year 1920, the San Antonio schools followed the
traditional elementary-high school pattern of organi
zation, but in 1920 a movement toward establishing
the junior high school was begun.
As a result of this movement, San Antonio, in 1923 be
came the first city in Texas to organize extensively
on the elementary, junior, senior high school plan.
Eight junior high schools were built and entered
simultaneously, and a program of studies was devised
for the junior high schools. San Antonio has continued
this plan of organization but with modifications to
meet conditions in certain parts of the community.

1Ibid.
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In a few instances, the six year high school in which
grades seven through twelve are combined as one admin
istrative unit has proven successful. This unit appears
to have the more holding power for students who maybe
inclined to leave school at the end of the junior high
school where the junior and senior schools are separate.1
According to Johnson:

"The Houston public schools

operated on a traditional elementary-high school plan until
1924 when the schools shifted to a 5-3-3 plan of organization;
the sixth, seventh, and eighth grades constituted the inter
mediate level.

In 1940, the schools instituted the 6-3-3 plan

of operation."2
The junior high school, defined as a three grade school
with seven, eight, and nine inclusive, knows other organizatio
nal patterns.

The two year junior high school is the second

most common type.

The results of a survey conducted by

Tompkins and Roe in 1957, showed the two year junior high
school to represent 21.2 percent of all junior high schools in
the nation of which 19.4 percent xvrere grades seven and eight,
while 1.8 percent were grades eight and nine.

In Texas at the

same time, twenty schools were reported as being two year
junior high schools.

^"Thomas B. Portwood, "San Antonio Schools Then and Now",
The Texas Outlook. XLII (November, 1959), 28-9.
2
W. L. D. Johnson, Sr., "Organization of the Public
Schools in Houston, Texas—1905-1940" (unpublished Master's
thesis, Department of Education, Prairie View A. & M. College

29

Tompkins and Roe say:
The final conclusion was that on the basis of the data
presented, there was no clear evidenced to indicate
that the one type of junior high school organization
\iras superior to the other in its inherent ability to
satisfy the needs of junior high school pupils.
However, the evidence did indicate that where
enrollments are large, the educational potential is
likely to be higher; thus in schools where the
enrollments are small, the increased enrollment re
sulting from including grade nine in the junior high
school can enhance the educational potential of the
school. Further there was some evidence that pupils
tended to adjust better in three year junior high
schools, or have less problems, than pupils in two
year schools.!
Following World War II, a lull developed in the reorgan
ization of schools along the 6-3-3 plan, but interest has re
vived and the plan is being continued in many cities.

The

factors contributing to the success of the movement of the
three year junior high school-three year senior high school
were reported to be; large enrollments, student articulation
between grades of the junior-senior school, and allowances for
other than traditional curriculum offerings, ie, special
programs and activities.

Barriers to the program were reported

to include; the setting up of independent high school districts,
size and wealth of the community, and the need for new
buildings.

"^Ellsworth Tompkins and Virginia Roe, "The Two Year
Junior High School", The NASSP Bulletin. XLI (September, 1957),
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Edward E. Redcay, in making a study of the County Train
ing School and Public Education for Negroes, had this to say
about junior high schools and the 6-3-3 plan.
The only reorganized secondary schools for Negroes
reported in these states, (Georgia, Louisana, Maryland,
North Carolina, South Carolina, Texas, and Virginia),
were found in four large city systems. Savannah, Geor
gia, Atlanta, Georgia, and Baltimore, Maryland, provide
six year elementary organizations and separate and
separate three year junior and senior high schools.
New Orleans, Louisana, reported a modification of the
7-4 plan. Two junior high schools grouping grades
eight, nine, and ten in separate buildings, and one
senior high school consisting of grades ten and eleven.
. . . Except for schools in eighteen or twenty cities,
it is extremely doubtful if any other separate threeyear junior high and senior high schools are to be
found. With few exceptions, the secondary schools
which are based upon a six year elementary school, are
in reality six year high schools. . . .Brief mention
should be made of the many schools, principally in
rural districts, offering two or three years of
secondary work and calling themselves "Junior High
Schools". This is done often without the sanction of
school officials, but not infrequently the use of the
term is encouraged by local officials. . . Increasingly,
however the several states are causing these schools
to conform to standards of an acceptable nature and are
organizing regular two year high schools. These schools
are not considered as junior high schools however.i
Even though the junior high school is still undergoing
evaluation to affirm its worth in the educational system, it
seems to be firmly entrenched in the program, and looking to
ward new growth for the future.

xEdward

E. Redcay, County Training Schools and Public
Education for Negroes in the South (Washington. D. C.: The
John F. Slater Fund, 1935), 2, 68.

CHAPTER III
DESIGN OF THE STUDY

Procedures Used -- The study of Negro junior high school
principals was initiated by determining how many junior
high schools of which Negroes were principals were recog
nized by the Texas Education Agency in 1961, based on reports
for the 1960-61 school year.

A list of these schools was

prepared using the public school directory as a guide, and
the name of the school and principal used to determine who
would receive questionnaires, or visits.

A notation of the

status of the Houston secondary schools was made at this
time and mention of the observation recorded. (This xvas
to serve as a question to be answered later in the research)
Newspaper articles, periodicals, journals, group studies,
individual studies and books were canvassed to determine the
availability of material for the problem.

A skelton outline

was prepared and questions formulated which would tend to
give information about persons subject to the study.

The

questions were grouped on a questionnaire for collection of
the data from the primary source.

Because of the area over

which the subjects were spread, it was difficult to visit
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each county, or town in which a junior high school was located.
An interview schedule was prepared also to contact some of the
individuals who would not respond to the questionnaire as it
xvas mailed.

A letter of inquiry was sent to the Texas Education

Agency, Department of Research, asking for the agency's official
listing of Negro junior high schools in the state.

A copy of

bulletin 608, Public School Directory 1960-61, was received in
reply.

Sources and Methods of Gathering Data — The principals of
junior high schools listed in bulletin 608, Public School
Directory, as Negro was the primary source of data.

Litera

ture, (both past and present), and obviously successful
individuals in the area of public education were other sources
of data.

The method used for collection of the data from the

primary source consisted of mailing a questionnaire with a
statement of the problem, and the request for cooperation in
the xnterest of research.

After the first group of question

naires was mailed, some individuals were contacted for
interviews, and still others were sent another questionnaire.
A visit to two cities was made for the purpose of making
interviews and taking pictures.

The telephone was employed as

a means of gathering data on these visits.
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Description of the Instruments Used — The questionnaire was
the main instrument used and conveniently arranged in two
sections.

The first section contained twenty four questions

of the yes-no variety, and those with short answers as choice
or completion questions.

In the second section, consisting of

fourteen questions, information required was more detailed and
necessitated more writing to answer questions.
The other instrument used was an interview schedule, on
a single page, and containing the same questions basically as
those on the questionnaire.

The interview schedule was divided

into six sections for organization of information.
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CHAPTER IV
PRESENTATION AND ANALYSIS OF DATA
As the Negro junior high school principals are portrayed
in this chapter, it is with a knowledge of the varied practices
v.

in school districts, and existing from one school district to
another over the state.

This knoivledge inspired the study of

these principals in their various roles, and it is hoped will
be stimulating as well as informative to readers.
Figure 1, shows the counties and cities in which the
junior high schools of \«/hich Negroes are principals are
located.

The figure is based on listings in the Texas Edu

cation Agency Bulletin 608, 1960-61.

All of the principals

contacted from this list are not included in the results of
the study. The figure below shows the extent of participation.
Results hereafter are based on twenty respondents being equi
valent to 100 percent.
Fig. 2.-- Graph of study participation
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Personal Characteristics — The Negro junior high school
principals are all male by sex, and all have been married,
although one was widowed at the time of the study.

Figure 3,

shoxtfs the marital status of these principals, and figure 4,
the number of children in families of these principals.
Fig. 3.— Diagram of marital status of Negro junior
high school principals.
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Fig. 4.— Number of children in the families of
Negro junior high school principals.
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These principals did not have large families.

One had five

children, five had three children, six had two children, one
had one child, and six had no children.

The number of chil

dren in an average family of these principals would be very
close to two.
As depicted in figure 5, the wives of these principals
worked, or did not work in the ratio of thirteen to four.
Eleven of the wives worked full-time and two worked part-time.
Fig. 5.-- Employment status of principals' wives.
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No attempt was made to determine what kind of work the wives
pursued, only to determine that they x^/ere employed or contri
buted to the family income in some xvay.

One wife recieved

pension payments.
The oxtfnership of property is in many instances associated
with level of income, and Negro junior high school principals
reported owning their homes, and buying their homes.

Seventeen

or 85 percent own their homes, and three or 15 percent are
buying their homes.
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An effort was made to determine if principals feel as
some teachers do about the requirements of the profession
making infringements on their personal lives that they would
not suffer otherwise.

To the ouestion:

"Do you feel that

your personal life is restricted?", seven, or 35 percent said
yes, and thirteen, or 65 percent said no.

Figure 6 shows the

response in graph form.
Fig. 6.-- Outlook on restriction of personal lives.
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It has been said; "What I am to be, I have always been
becoming".

There is an implication here, that people in

positions of leadership have in the past shoxvn traits which
characterize them as leaders, or exercised leadership ability
in various activities.

To establish a pattern, or trend of

activity for these principals, questions about their activities
during their undergraduate college careers were asked.

Table

2 shows that athletics gained participation by the greatest
number of principals, followed by social clubs, the honor roll,
drama guild, honor graduates, art, debating, and the choir, in
that order.
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TABLE 2
UNDERGRADUATE ACTIVITIES, AWARDS, AND HONORS
IN WHICH PRINCIPALS PARTICIPATED
Activity or Honor

Frequency

Athletics

9

Social Clubs

7

Honor Roll

6

Drama Guild

5

Honor Graduate

4

Student Council—Forum

3

Debating Society

3

Art Club

3

Choir

2

In each activity with a high frequency of mention, it can be
said that, characteristics of "good people" and characteristics
of principals are required.

The ability of individuals to

achieve the honor roll and graduate with honors, implies a
love for scholarship and a wholesome attitude about its place
in ones preparation for a profession.
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After the principals receive the appointment to the
principalship, the question arises as to whether this is the
end in itself, or whether they aspire to other works.

The

principals were asked to list two of their greatest ambitions,
and because the answers varied, a means of depicting them in
composite form was chosen.

The results of the question were

listed under three categories in table 3.

TABLE 3
NEGRO JUNIOR HIGH SCHOOL PRINCIPALS' GREATEST AMBITIONS
BY CATEGORY
Category

Prequency

Individually Centered

14

Community Centered

9

Professionally Centered

3

The fact that a higher frequency of ambitions are individually
centered, does not mean that these principals are selfish, for
some of these ambitions such as more education, and to author
books, will result in a service to the community.
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Degree Status — The state of Texas requires secondary school
principals who are certified to have thirty semester hours of
credit beyond the Bachelor's degree and recommendation by an
institution approved for preparation of secondary school
principals by the State Board of Education.

All of the

principals in the study had earned a Bachelor's degree, and all
had earned a Master's degree.
a Ph. D. degree.

One of the principals had earned

Figure 7 makes a comparison of degree attain

ment by junior high school principals over a twenty year span.
The principalship has witnessed the trend of requirements move
from that of no degree, through the Bachelor's degree, and
rest at the Master's degree level.

(Texas proposes to base

certification requirements at the Ph. D. degree level or its
equivalent, chapter two.)
The degrees held by Negro junior high school principals
were earned from state supported and private institutions both
in and out of Texas.

Table 4, shows the distribution of a

total of sixteen Bachelor's degrees, and fourteen Master's
degrees awarded by institutions in Texas, while table 5, does
the same for out of state schools.

There were four Bachelor's

degrees, six Master's degrees and one Ph. D. degree awarded by
out of state institutions as shown in the table.

42

Fig. 7.-- Degrees attained by junior high school
principals as reported in three studies.
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TABLE 4
DEGREES EARNED BY NEGRO JUNIOR HIGH SCHOOL PRINCIPALS
FROM SCHOOLS IN TEXAS
School

Number and Kind of Degree
Bachelor's Master's Ph. D,

Bishop College
Butler College
Our Lady of The Lake College
Samuel Houston-Tillotson
College
Texas College
Wiley College

1
1

2

3
5
2

3
1

Prairie View A. & M. College
Texas Southern University

4

5
2

TOTAL

16

14

1

0
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TABLE 5
DEGREES EARNED BY NEGRO JUNIOR HIGH SCHOOL PRINCIPALS
FROM OUT OF STATE SCHOOLS
School

Number and Kind of Degree
Bachelor's Master's Ph. D.

Fisk University
Morehouse College
Dillard University
State University of Iowa
University of Colorado
University of Michigan
University of Southern
California
TOTAL

1
1
1

1

1
1
2

1

2
4
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These tables showing distribution of degrees among the
various colleges, and universities, show that three times as
many Bachelor's degrees were earned in private institutions
as in state supported ones, but the two state supported
in Texas awarded as many Master's degrees as six of the
private schools.

Other state supported institutions awarded

the six Master's degrees and the only doctorate, while the
out of state private institutions awarded none.
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The time range between earning the first bachelor's
degree and the last, for this group of principals, covers a
span of thirty years.

For the master's degree the time range

between the first and last degree is twenty six years for the
group.

Table 6 shows the range between years in which degrees

were earned, for individuals, and could possibly have more
interest than a group display.

TABLE 6
YEARS IN WHICH NEGRO JUNIOR HIGH SCHOOL PRINCIPALS EARNED
DEGREES
Bachelor's
1925
1927
1928
1930
1931
1936
1937
1938
1939
1941
1942
1942
1942
1949
1949
1950
1952

Master's
1950
1958
1948
1935
1947
1944
1949
1953
1948
1961
1949
1953
1955
1954
1954
1960
1959

Ph. D.

1960
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Table 7, shows the areas of study for the degrees and
additional courses.

For the bachelor's degrees, the study areas

were chiefly mathematics, education, and social studies,

It

is significant that two principals studied administration on
the undergraduate or bachelor's level as a major area of
preparation, and one as a minor area of preparation.

At the

graduate or master's level of preparation, fifteen, were majors
in administration, and two were minors.

The next highest

number of principals, three, were majors in education, and
four were minors in education.

TABLE 7
COURSE AREAS PRINCIPALS STUDIED TC ATTAIN DEGREES
Course Areas
Mathematics
Education
Social Studies
Natural & Biological Sciences
Administration

Frequency
Major
Minor
5
5
5
3
2

2
4
4
5
1

Administration
Education
Social Studies
Mathematics

15
3
1
1

2
4
3

TOTAL

40

27
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Professional Growth — With the degree requirements resting
firmly at the master's degree level, and three years of
experience required for certification, preservice training of
the principal does not differ markedly from that of other
secondary school teachers at the bachelor's level.

The primary

means of selection for the principalship is from the classroom.
There is no statewide plan for internship of school principals
at the secondary level.

About the elementary principal's

training, Berry and Otto state:

"Apparently, elementary

school principals, engage rather extensively in in-service
education to qualify for positions which they already hold."l
Table 8 reveals that eight, or 40 percent of the
principals entered the principalship from the classroom, five,
or 25 percent were assistant principals before appointment to
the junior high school principalship, two, or 10 percent were
elementary school principals, and one each, received appoint
ment through some other medium, ie., understudy, transfer,
and a high score on a competitive examination.

L. A. Berry and Henry J. Otto, "The Vocational Careers
of Elementary School Principals", The Elementary School
Journal, LIV (January, 1954), 278,84.
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TABLE 8
RECRUITMENT AND SELECTION OF PRINCIPALS
Method

Frequency

Selection From Classroom

8

Assistant Principal Promotion

4

Elementary Principal Promotion

3

Understudy

1

Transfers

1

Competitive Examination (From College)

1

Recommendations (Inconclusive)

2

Salaries of principals and teachers on which the
principal's salary is based in some districts, were raised
from an existing state minimum of, 3,204 dollars for the
bachelor's degree in 1961 to 4,014 dollars as a minimum.

The

base salary for holders of the master's degree was raised from
the existing level to a minimum of 4,239 dollars.

The minimum

increment for years of service was raised to 108 dollars, and
payable to ten years for bachelor's degrees, and seventeen
years for master's degree holders.

On the following page, the

approximate salary of these principals is shoxvn to the nearest
five hundred dollars.
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TABLE 9
ANNUAL SALARIES OF NEGRO JUNIOR HIGH SCHOOL PRINCIPALS
TO NEAREST FIVE HUNDRED DOLLARS
Frequency

Salary Bracket
$ 4,000

to

$ 4,500

2

4,600

to

5,500

3

5,600

to

6,500

2

6,600

to

7,500

2

7,600

to

8,500

5

8,600

to

9,500

1

$ 9,600

to

$10,500

2

As in table 9, five, received salaries between 4,000
and 5,500 dollars, two, received salaries in the 5,600 to
6,500 bracket, two, were in the 6,600 to 7,500 dollar bracket,
five, in the 7,600 to 8,500 dollar bracket, one received
between 8,600 and 9,500 dollars, while two people, were listed
in the 9,600 to 10,500 dollar bracket. The median salary of
these principals was listed as 7,326 dollars to the nearest
dollar. Seven people received less, and eleven people more
than the median salary.
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With reference to a lower salary schedule for junior
high school principals than senior high school principals,
Fred D. Martin stated:

"The principals of junior high schools

are paid a salary, based on the size of enrollment in the
school, and it is possible for junior high school principals
to make as much as senior high school principals.ul
Twelve, or 60 percent of these principals were fulltime, five, or 25 percent of them were part-time principals,
and three, or 15 percent were head teachers.

As a rule the

full-time principals did not teach classes, but exceptions
to this rule occurred twice.

One full-time principal taught

one class, and another full-time principal taught two classes.
One part-time principal taught no classes, one taught three
classes, two taught four classes, and one taught five classes.
All of the head teachers taught five classes.
Each new situation encountered by the junior high
school principal should be an opportunity for growth, whether
in association with the superintendent and staff, individual
research, group projects in professional organizations or co
workers, with idiom there is an opportunity to share knowledge.

Interview with Fred C. Martin, Assistant Superintendent
of Schools—Head of Secondary Education, Houston Public Schools,
June, 1962.
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Figure 8 shows that fifteen, or 75 percent of the
principals felt they participated in the formation of major
school policies, and five, or 25 percent felt they did not.
The majority of non-participants were also part-time princi
pals.
Fig. 8.— Principals' conceptions of participation
in major school policies.
yes - 15 = 75%
///////////////////////////////////

no-5=25%

In-service programs, membership in organizations, and
reading professional literature, were other means of profes
sional growth engaged in by these principals.

Table 10,

shows the number of conferences, workshops, or programs
these principals frequented.

Prairie View A. & M. College

Annual Administrator's Conference was attended by ten, nine
attended NASSP Week-end Conferences, one attended the
University of Texas Summer workshop, and seven attended the
Texas Southern University Summer Workshop.

The professional

organizations of which these principals were members, are
shown in figure 9.

These organizations ranged from local

teacher—principal groups through national organizations.
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TABLE 10
PARTICIPATION 3Y NEGRO JUNIOR HIGH SCHOOL PRINCIPALS
IN IN-SERVICE PROGRAMS
Activity

Frequency

Prairie View A. & M. College
Annual Administrator's Conference

10

NASSP Week-end Clinics

9

Texas Southern University Summer Workshop

7

Texas Elementary Principal's Conference

6

University of Texas Summer Workshop

1

Fig. 9.— Professional organizations in which the
principals were members.
Organization
AASA
DESP
TEPA
NASSP
NEA
STATE & LOCAL
TEACHER ASSN'S
TPA
ATA
PHI DELTA KAPPA

###

#########
#######################################
#####################
#########

m#

0 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
Frequency of Mention
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Fifteen principals ivere members of the National Education
Association, eleven, were members of the National Association
of Secondary School Principals, eight, listed varied local,
district, and the Texas State Association of Teachers, seven,
were members of the Texas Elementary Principals Association,
three, were members of the Texas Principals Association, and
one each held membership in Phi Delta Kappa and the American
Association of School Administrators.
Professional books, journals, and periodicals abound
with information designed to help the principal keep abreast
of trends in administration.

Table 11 shoxvs that seven

TABLE 11
PROFESSIONAL PERIODICALS AND BOOKS READ BY PRINCIPALS
Title

Frequency

NEA Journal
NASSP Bulletin
Nations Schools and School Executive
Texas Standard
Education Digest, Grade Teacher, and
the Instructor
Clearing House, School Review,
Texas Outlook, and Literary Digest

7
5
4
3

The Secondary School
Curriculum Improvement

1
1

2
1

principals read the NEA Journal regularly, five the NASSP
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Bulletin, four read the School Executive and four read Nations
Schools.

Other periodicals were listed less frequently, and

only titles of two books common to administration were listed.
The use of summer vacations, as shown in figure 10, was
for traveling by ten, or 50 percent of the principals.

Nine,

or 45 percent attended college, three, or 15 percent taught
in colleges, and three, or 15 percent had other jobs during
the summer.

None of the principals worked on an additional

job during the school session however.
Fig. 10.— How principals spend their summer vacations,
number
11
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9
8
7
6
5
X
4
/
— X3
2 _J
1
college
teaching

f=-X —
\

r~^-=
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\

\
\
\

/

V
—x —

J
college
attendance

travel

other
work *

* Carpentry, plumbing, and construction
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Membership in Civic Organizations — The principals of the
study were members of many civic organizations.

In many

cases the membership in organizations exceeded five.

In only 1

instance did principals belong to fewer than four organizations
Five were members of the Chamber of Commerce, lodges or fratern
ities were noted by nineteen, health or social welfare organ
izations were listed by nine, thirteen were members of the YMCA
and eighteen were members of the Boy Scouts.
organizations had one mention.

Political

The frequency with which Negro

junior high school principals are members in organizations,
leads to the belief that the literature is lacking on this
aspect of the principal's community role.
Fig. 11.— Incidence of principals' membership in civic
organizations.
Organization
Chamber of Commerce
Lodge or Fraternity
Health or Social Welfare^^i@@(g>@@@@@©@©@@,
YMCA
Boy ScOUtS
<6^'
Political
0

1

3

5

7

9

11 13 15 17 19

Number of Members
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Participation in Community Affairs — All of these principals
felt that they were accepted in the community.

Their living

quarters were from less than one mile distance, to as much as
ten miles distance from the schools where they were principal.
No person lived more than ten miles from the school.

The

greatest number, seven, lived less than one mile, five of the
principals lived less than five miles distance, but more than
three miles, three lived as far as seven miles distance, and
two lived between nine and ten miles from the school.

The

information is presented in detail in table 12 below.
Table 13, on the following page shows church partici
pation and activity for these principals.

Eighteen were

members of churches, nineteen attended regularly, and fourteen
were responsible for church activities.
TABLE 12
DISTANCE JUNIOR HIGH SCHOOL PRINCIPALS LIVE
FROM SCHOOLS WHERE EMPLOYED
Approximate Distance
0 to
1 to
2 to
4 to
5 to
6 to
9 to

.9
1.9
2.9
4.9
5.9
6.9
10.0

Frequency
7
1
1
5
1
3
2
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TABLE 13
MEMBERSHIP, ATTENDANCE, AND PARTICIPATION IN CHURCH
BY NEGRO JUNIOR HIGH SCHOOL PRINCIPALS

Activity
Church Member
Attends Church Regularly
Responsible for some
activity or office*

Number

18

Percent

19

90%
95%

14

70%

"^Activities include, choir, superintendent of Sunday School,
and Prayer Meeting. Offices included, Treasurer,
Board Member, and others.

Description of Junior High Schools — There are departures from
the traditional three year junior high school in Texas, and an
effort was made to determine how many departures from the
recognized pattern exist among schools of which Negroes are
principal.
A recent NEA Research Division survey of administrative
practices in urban school districts shoxvs that in ten
years from 1948-49 to 1958-59, the junior high school
advanced from a minority position to that of being
reported by the majority of urban school districts.1

Research Division National Education Association, NEA
Research Bulletin. "The Junior High School Today", National
Education Association, Washington, D.C.: May, 1961), XXXIX, 47.
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Cecil Eugene Evans, in his book about Texas schools,
felt the seventh grade fit better in the reorganized high
school than in the elementary school.

He states:

Music, art, home-making, handcraft, shopwork, physical
education (including athletics), and sciences are live
parts of the secondary program. Co-curricular
activities stimulate the interests of the entire
student body in high school.!
Junior high school students should be provided for on
the basis of needs, and be allowed to develop with individuals
of similar developmental age and characteristics.
The buildings were described as brick in eight replies.
Large schools were invariably located in cities.
city school was organized

on the 6-3-3 plan.

The typical

In one city

these departures from the 6-3-3 organization, were reported.
Grades five, six, seven, and eight constituted the junior high
school for one, while grades seven, and eight, (a two year
school) was the other junior high school.

Two schools re

ported grades seven, eight, and ungraded special education
classes in the junior high school organization.
The schools ranged in size of enrollment from a high of
more than 2,400 and a faculty of eighty five, to a low of 90
and three teachers.

1Cecil

Eugene Evans, The Story of Texas Schools, (Austin:
The Steck Company, 1955), 148-9.
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The typical curriculum of these junior high schools
included:
Language Arts—English, reading, writing and spelling
Social Studies—Texas History, geography, and government
Science—general, and laboratory
Physical Education—health
Music—band, choral, and vocal
Mathematics—arithmetic, and algebra 1, & 2
The Houston secondary schools, group grades seven and
eight under a basic curriculum plan, with emphasis on attain
ment of skills through drill, and practice.

Grade nine was

included in a four year plan, with students being required to
present two major, and four minor fields of subject matter for
graduation.

The joint major must total six units, or three

units each, and the minor subjects consist of a minimum of
two units each.

Curricula divisions, under which the student

may plan his work are; basic curriculum, academic curriculum,
and vocational curriculum, practical and fine arts curriculum,
and business curriculum.
In addition to the staff of teachers of subject matter,
in large schools, librarians, counselors, nurses, dean of
students, visiting teachers, speech therapists, and other
special personnel were utilized.

In the Houston Public Schools

alone, 7,453 students were enrolled in six junior high schools
whose principals were Negro.

The faculty of these junior high

schools numbered 294 teachers (exclusive of junior-senior high
school and special enrollments).

The smallest of these junior
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high schools had an enrollment of 506 students in three grades,
and the largest an enrollment of 2,478 students.

Assistant

principals were utilized in five of the six schools, six
secretaries, and sixteen clerks of varying special assign
ments.

Following are descriptions of some other schools in

brief form:
"Modern structure, with seventeen classrooms, library, indus
trial shops, equipped science laboratory, gymnasium, two
teacher lounges."
"The school in which I work is an integral part of a well
planned independent school district. Grades (7-9) are taught
with subject matter governed by the State Department of
Education. There are ten full time teachers, one full time
clerk, a counselor, librarian, and custodial staff. The
physical plant includes a well staffed cafeteria, well equipped
general shop, and home economics unit, a gymnatorium, library,
science laboratory, principal and secretary offices, and
twelve standard classrooms".
"A new building opened in 1958, in an area of low socio economic
group. Has all modern equipment found in junior high schools
in the district. Offers exploratory courses in all shops and
home making 2. Several science laboratories, well equipped
library, counselor service, etc." (A picture of this building
is shown in figure 12.)
"A brick one story building with twenty five classrooms, homemaking and shop rooms, gymnasium, auditorium, science room, and
band room. The curriculum consists of art, vocal music, band,
physical education, shop, homemaking, mathematics, language arts,
social studies, science, Spanish, speech, and algebra 1 & 2.
The community is in an industrial area."
"Plant includes five units and temporary band hall. Located on
txventy acres and placed to serve the growing section of the Ne
gro population. Operates on 6-3-3 plan. Curricula offerings:
College preparatory--terminal, including, industrial arts,
homemaking, physical education, instrumental and social music,
and social studies. Library facilities, a testing program,
and counseling service are available. The emphasis is on
exploration. A faculty of twenty three, a reading teacher,
visiting teacher, nurse, counselor, and speech therapist."
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"Our school is made up of seventh and eighth grade students
and one ungraded class in special education. We offer social
studies, language arts, and foreign language (including
Spanish), mathematics (including algebra), science, home and
family life, music, physical education, arts and crafts, and
the present enrollment is 647."
How conclusive the information presented is, in determ
ining the kind of schools in which these principals work will
depend on the information sought.

The school philosophy can

not be drawn from the description.

Many problems related to

intended use of the building when constructed, can not be
drawn from the descriptions either.
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Fig. 12.— Scenes from a large junior high school in
the Dallas Independent School District. Sequoyah Junior High
School was occupied in September of 1958. The upper view was
from the east, showing the main building. The lower picture
taken from the west shows some of the grounds, and buildings.
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Fig. 13.-- A view of James D. Ryan Junior High School,
in the Houston Independent School District. The school was
constructed for a high school, but later converted to use of
junior high school students.

Fig. 14.-- W. E. Miller Junior High School, in the
Houston Independent School District. This forward section of
the campus, with its plantings, considers beauty of surroundings
as vital in the lives of young adolescents.
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Fig. 15.— Frontal views of E. 0. Smith Junior High
School in the Houston Independent School District. This
is one of the oldest junior high schools in the district, and
currently, has the highest enrollment of Negro junior high
schools in the city.

CHAPTER V
SUMMARY AND CONCLUSIONS
Restatement of the Problem — Profile of Negro Junior High
School Principals of Texas, is a study of the status of the
Negro principals of junior high schools in Texas. The study
points out the personal role, professional role, and the
community status of these principals in terms of:
Personal characteristics
Degree status attained
Professional growth
Membership in civic organizations
Participation in community affairs
A description of the schools of which they are
principal.

Description of Procedures Used — The study was initiated by
using the Texas Education Agency bulletin 608, Public School
Directory 1960-61, to compile a list of schools of which
Negroes were principals in the state of Texas. The directory
did not include any of the Houston public schools as junior
high schools (J) but only as secondary (S).
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To determine
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which schools were junior high schools with Negro principals,
newspaper articles were checked, and the Houston telephone
directory used to make a tentative list, that was later com
pared with an official list secured from the office of
Secondary Education, Houston Public Schools.

A tentative

outline was prepared and submitted to the chairman of the
thesis committee for approval.

A questionnaire was formulated

and submitted to a trial by three jurors. Suggestions for
the improvement of the instrument were incorporated, and the
instrument duplicated and mailed to the list of respondents.
An interview sheet was prepared for use in collection of some
data during visits to cities.
A letter was written to each principal, whose name was
included in the compilation, asking cooperation in conducting
the study and including a questionnaire and a self addressed
stamped envelope.

After receiving replies from the first

mailing, the questionnaires were mailed again to principals
who did not reply.
to two cities.

Pictures of schools were taken on visits

Telephone conversations were employed as means

of contacting some of the subjects to arrange for interviews.
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Findings and Conclusions -- These junior high school princi
pals were male by sex, and married or had been at one time.
The average number of children in a family of these princi
pals would be about two.
Thirteen, or 65 percent, of the wives of these princi
pals were employed and four, or 20 percent, were not.

Seven

teen, or 85 percent, of these principals owned their homes and
three, or 15 percent, were buying.

Seven, or 35 percent, of

these principals felt restrictions on their personal lives
because they were principal, and thirteen, or 65 percent, did
not.
The highest frequency of participation in activities
during the undergraduate college program, was in athletics,
followed by social clubs.

The greatest ambitions of these

principals were individually centered.
All of these principals held the Bachelor's degree, and
all held the Master's degree.
Ph. D. degree.

One of these principals held a

The degrees were earned in private and state

supported colleges and universities, both, in and out of the
state of Texas.

The courses studied for the degrees and

additional coursework was in the areas of:

Education, Social

Studies, Natural Science, and Industrial Arts.

All of these

principals had studied some courses in School Administration.
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Appointments to the principalship were made from the
classroom, assistant principalship, understudy, elementary
principalship, and transferral from other districts.

The

salaries of these principals ranged from approximately 4,000
dollars to 10,500 dollars with a median salary of 7,326; dollars.
Fifteen, or 75 percent, of the principals believed they
participated in the formation of major school policies, and
five, or 15 percent, did not. Twelve of the principals listed
their job titles as full-time principal, five ivere part-time,
and three were head teachers.
Six, or 35 percent, of the principals had published
works in the past year.
speeches.

Eleven, or 55 percent had delivered

They were members of national, state, and local

professional organizations such as; NEA, Phi Delta Kappa, ATA,
TSAT, TPA, and others.

These principals read periodicals

often, but listed fewer books on their reading lists.

Their

summer vacations were used for travel, attending college,
teaching college, and additional work, ie, contracting and
masonry.

None of these principals held additional jobs during

the school year.
The principals under study were active in civic organi
zations, but only one reported membership in a political organi
zation.

They were all accepted in their communities.

Regular

church attendance was noted by the majority of these principals.
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The earliest junior high schools in Texas were in SanAntonio, and the largest concentration of junior high schools
was found in Houston.

The typical junior high school curricu

lum consisted of language arts, social studies, science,
physical education, music, and mathematics.
had special education, and handcrafts.

Some of the schools

Special personnel, as

nurses, counselors, deans, and others were found in large
junior high schools.

The large junior high schools, (of 500

enrollment and above), were typically city junior high schools,
and very small junior high schools, (of less than 150 enroll
ment), were typically rural.
The Negro junior high school principals of Texas, have
a wholesome outlook on marriage and family living.

The inci

dence of women recruited for the junior high school principalship is nil.

Salaries of the junior high school principals are

good but not adequate.

The size of the school in which the

principal works has a bearing on his salary.

Most of the large

salaries reported were by principals of large junior high
schools.

Most of these principals did not feel restrictions on

their personal lives.

Disciplines gained from participation in

athletics must be useful to junior high school principals, and
they do not appear harmful.
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If degrees or certificates were the only index to
qualifications, it could be said that the junior high school
principals are well qualified for the positions they hold.
The best opportunity for entering the junior high school
principalship exists in the classroom, after which assistant
principals, and elementary principals, in that order, move up
most readily.
Far too few of these principals avail themselves of the
opportunities for professional growth through publications.
The lack of membership or admittance of membership in political
organizations could be a means of restriction on personal life.
The activities of these principals in churches indicates their
desire to be useful in their communities.
Principals of large junior high schools are characterized
by; additional coursework beyond the Master's degree, (one has
a Ph. D. degree), varied teaching experience, small families,
and city living.
The 6-3-3 plan offers the greatest promise for educators,
and students of public schools in Texas.

Schools xvith enroll

ments of more than 500, are more optimally staffed and equipped
to carry out the junior high school idea.

Building needs de

termined the inclusion of many junior high schools in some
districts, rather than reorganization to benefit adolescents.
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Recommendations for Further Research -- The number of principals
in the original group, and the amount of participation by
principals in the study detracts from the picture of Negro
junior nigh school principals.

The rapid increase in the number

of junior high schools in the state of xvhich Negroes are princi
pal also distorts the actual status.

It is recommended that a

similar study be conducted in the immediate future, with inter
views being prime sources of data collection.
A comparative study of other group junior high school
principals may offer an opportunity for first hand information
which would be revealing and beneficial.
What effect has upgrading of recruits into the teaching
profession had on junior high school principals, in Texas, and
what predictions can be made based on this upgrading?

It

would be well to determine the feasibility of an organization
for junior high school principals on the state level, not as a
breakaway from secondary principals, but as a further distinc
tion of the junior high school principalship, and the discus
sion of problems peculiar to it.
It would be of prime importance to explore the feasi
bility of a standard junior high school.

These are some of the

problems that research may provide answers to in the future.
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SAMPLE LETTER

913 West 18th. Street
Bryan, Texas
October 24, 1961

Mr.

, Principal
Junior High School
, Texas

Dear Sir:
The questionnaire accompanying this letter is to be used
in compiling material for a Master's thesis, "Profile of Negro
Junior High School Principals of Texas".

The questionnaires

are being sent to all Negro Junior High School Principals
listed in the 1960-61 Public School Directory, published by
the Texas Education Agency.
Your help in compiling this data is sincerely requested.
If you would like a copy of the results of this study, please
indicate this in the remarks section of the questionnaire.
Thank you for promptly executing, and returning the
questionnaire.

Yours truly,
Cluren L. Richardson
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QUESTIONNAIRE
PROFILE OF NEGRO JUNIOR HIGH SCHOOL PRINCIPALS OF TEXAS
Directions:

1.

Please check the appropriate blank(s) when
relating answers. Please be specific when
filling "other" blanks.

Did you follow a college degree plan listed in a college
bulletin?

Yes

No

2. (Please place month and year in blanks opposite degrees
listed, when they were earned.) What college degree(s)
have you earned?
3.

Ph.D.

Others

No

Estimate your percentage of participation in major school
policies.

5.

Masters

Do you participate in the formation of major school
policies? Yes

4.

Bachelor

25%

50%

75%

Others

What in-service programs did you participate in during
1960?

Prairie View's Annual Administrators Conference

Texas Southern University's Administrators Workshop
The University of Texas' Summer Workshop^ Texas
Elementary Principal's Comference
Conference
6.

Others

Have you published a book, or an article in the past
year? Yes

7.

NAS-SP Weekend

No

Hoxv were you selected for your present position? From
the classroom
promotion

Understudy

Assistant-Principal

Part of an intership program

Others
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Questionnaire continued
8.

How are your summer vacations spent?
in high school

Traveling

Teaching in college

Teaching

Attending college

Others
9.

What professional organizations are you a member of?
NEA

NAS-SP

DESP
10.

Texas Elementary School Principals

Others

What civic, social, or recreational organizations are you
a member of? Chamber of Commerce
Health or Social Welfare

Lodge or Fraternity_

Poltical

YMCA

Boy Scouts_

Others
11.

Are you a member of a church? Yes

12.

Do you attend Church regularly? Yes

13.

Have there been any breaks in your professional career?
Yes

14.

No

No

If breaks occurred, why? Non-teaching employment
Military service

15.

No

Illness

Are you a full-time principal

head teacher

Others
part-timeprincipal

?

16.

How many classes do you teach? 1

17.

Do you hold another job during the regular school session/
Yes

18.

2

3

4

5

More

No

How many children do you have? 12345 More
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Questionnaire continued
19. Is your spouse employed? Yes
20.

No

No

Are you accepted in the community in which you work?
Yes

24.

No

Is your personal life restricted because you are a
Principal? Yes

23.

Full-time

Do you live in the community in which the school is
located? Yes

22.

Part-time

Does your spouse receive social security or pension
benefits? Yes

21.

No

No

Which statement best describes your living conditions?
Rent

Own a home

and share expenses

Buying a home
Neither

Live with relatives
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QUESTIONNAIRE SECTION II
1.

From what school(s) did you earn your degree(s)?

2.

What were your undergraduate major and minor areas of study?

3.

What were your major and minor areas of study for each
additional degree?

4.

List the additional courses taken(area)

5.

What teacher certificates do you hold?

6.

What are some of the activities participated in by you
and some of the awards or honors won while in college?

7.

What professional books, and periodicals do you read?

8.

List titles of some of your most recent publications,
speeches, and the occassion of delivery.

9.

What church activity are you responsible for?

10.

How many miles do you travel to school one way?

11.

What is your annual base salary?

8:0

Section II continued
12.

List two of your greatest ambitions.

13.

Briefly but thoroughly describe your school with reference
to physical plant, curricular offerings, community place,
and etc.

14.

Please use the space below for comments or additional
remarks.
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INTERVIEW SCHEDULE
PROFILE OF NEGRO JUNIOR HIGH SCHOOL PRINCIPALS OF TEXAS
City

County-

Name
School

Sex

Age

Marital Status

Spouse and Activities
Dependent Children

Others

DEGREE STATUS — COURSES TAKEN
1.

Degree(s) earned, place, time

2.

Major and minor fields of study, degree plan, extra courses,
and certificates held

IN-SERVICE GROWTH -- WORKING CONDITIONS
1.

In-service participation, superintendent-principal relation
ship, and recruitment

2.

Community, school, participation and restrictions

CONTRIBUTIONS TO EDUCATION
1.

College activities, habits, professional and non profess
ional reading

2.

Published materials

3.

Summer activities

MEMBERSHIP IN ORGANIZATIONS
1.

Professional and civic

2.

Organizational responsibilities
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OUTLINE OF THESIS
A.

Preliminary Section or Front Matter
1. Title
2. Acknowledgement
3. Table of Contents
4. List of Tables
5. List of Figures

B.

Main Body of The Report

1. Introduction

a) Statement of the problem - specific question to
be answered
b) Significance of the problem
c) Purposes of the study
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